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Language constructs identity.   

We make use of language in order to build our 
identities and, in sharing ourselves with others, 
we are engaging in that construction process. 

“(people) must talk about themselves until they 
know themselves” (Berger and Luckman 1966:36) 
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Language constructs knowledge  

"the structure of speech is not a simple mirror 
image of the structure of thought….Speech 
does not merely serve as the expression of 
developed thought. Thought is restructured 
as it is transformed into speech" (Vygotsky 
1987:251) 
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Higher Education is an international endeavour 

Student mobility 

Staff mobility 

Research networks  

Scholarly publication 

Curriculum internationalisation 
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English is an/the international lingua franca 
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The role of the Centre for English Language Teaching 

To help people to 'language themselves' into new or nuanced 
international identities…. 

by helping people attend to the crucial role of English in these related 
endeavours. 

 

….and to assist in the creation or construction of international 
academic knowledge 
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Oral English 

Graddol (1997) – We are witnessing a destandardisation of spoken 
English 

 

Trudgill (1999)  Standard English can be spoken in any accent 
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WITHOUT YOU 

 

 

 

 

Without you, without you. 

I can hardly live without you, 

If only we could be alone, 

Just you and me and on our own, 
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If you don’t understand, you get a refund. 

 

If a lot of you don’t understand, the instructor gets 
fired. 

"I think North Dakota's fairly provincial and if you 
sound in any way different, that's a point of contention.  
Those hang-ups are something students must grow 
past.  We're going to live in a global society, and we 
have to be prepared.“ (Gravois 2005) 
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Written English 

Standard usage – grammar/vocabulary 

“While there is such a thing as standardised or 
conventionalised English usage (a linguistic 
concept), there can be no such thing as 
standardised language use (a social concept)” 
(Kramsch 1998) 
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Written English 

Lexicalisation of motion and manner according to French and English 
cultural norms 

She swam across the channel 

She crossed the channel swimming 
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Written English 

Rhetorical organisation of material in paragraphs 

(in the Arabic language) "paragraph 
development is based on a complex series 
of parallel constructions" (Kaplan 1966) 
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Written English 

"The contemporary Bedouins, who live in the deserts of Saudi Arabia, 
are the successors of the old Bedouin tribes, the tribes which came 
under the spell of Mohammad's message, and on their shoulders Islam 
built its empire.  I lived among these contemporary Bedouins for a 
short time, and I have learned lots of things about them. I found out 
that they have retained most of their ancestors' characteristics, in spite 
of the hundreds of years that separate them." 

Rhetorical organisation of material in paragraphs 
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Written English 

"The contemporary Bedouins, who live in the deserts of Saudi Arabia, are the successors 
of the old Bedouin tribes, the tribes which came under the spell of Mohammad's 
message, and on their shoulders Islam built its empire.  I lived among these 
contemporary Bedouins for a short time, and I have learned lots of things about them. I 
found out that they have retained most of their ancestors' characteristics, in spite of the 
hundreds of years that separate them." 

"The contemporary Bedouins, who live in the deserts of Saudi Arabia, 
are the successors of the old Bedouin tribes, which came under the spell 
of Mohammad's message, and on whose shoulders, therefore, Islam built 
its empire.  I lived among these contemporary Bedouins for a short time, 
and as a result I have learned lots of things about them. In particular, I 
found out that they have retained most of their ancestors' characteristics, 
in spite of the hundreds of years that separate them." 

Rhetorical organisation of material in paragraphs 
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Written English 

Semitic 
e.g. 
Arabic, 
Hebrew 

Romance 
e.g. 
Spanish, 
French, 
Italian, 
Portuguese 

Russian 

Oriental 

Rhetorical organisation of material in paragraphs 
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Written English 
Low-context cultures and high-context cultures 

Low-context culture   -  explicit information 

High-context culture -   much of the information is not put into the words 
   but is found "either in the physical context or  
   internalized in the person" (Hall 1976:91)   
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Written English 
Acculturation in academic writing – how do people cope? 

1. Smooth transition – identity is added to; new construction of knowledge 
accepted 

2. Conscious transition at an acknowledged cost – loss of identity (e.g. 
Connor 1999) 
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Written English 
Acculturation in academic writing – how do people cope? 

3. Disbelief - rejection 

“What I wrote with the Japanese model was my original opinion that I 
really wanted to express. What I wrote with the American model was 
different from my own idea. Today, I was shocked to realize that I have 
been forbidden to express what I really want to say” (Hino 2012) 

4. Defeat 

“Maybe I should not have claimed to be an author: whatever I knew 
about the subject, as a non-native speaker, I could not claim authority 
over the language.” (Li 1999: 53) 
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Written English 

The institutional response 

1. All students are faced with choices and dilemmas when it comes 
to identity and inclusion into a new community 

2. Internationally-recruited students have to conform to UK norms 
(The ‘in-your-face’ solution – Doherty & Singh 2005) 

3. Critical engagement with writing processes 

“…it is important to see that Anglo-American rhetoric is not necessarily 
the most effective, comprehensible or ‘natural’ choice for structuring 
academic texts even if we use English” (Mauranen et. al. 2010:639) 
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